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This study investigates whether a culturally immersive pedagogy can
measurably enhance advanced Arabic speaking proficiency among non-native
learners within the CEFR framework. Using a quasi-experimental design at
King Saud University, forty C1-C2 students were assigned to an experimental
group receiving a 12-week immersion-based program (authentic interaction
tasks, shadowing of literary/audio models, and targeted work on idiomaticity
and pragmatic appropriateness) and a control group following conventional
instruction. Pre/post oral assessments aligned to CEFR descriptors captured
fluency, spontaneity, and sociocultural appropriateness; complementary
questionnaires, focused interviews, and learner journals/audio logs documented
engagement and perceived change. Quantitatively, SPSS was used to compute
descriptive statistics and independent-samples t-tests on gain scores after
assumption checks (Shapiro-Wilk; Levene). Qualitatively, NVivo supported
inductive coding of interview/journal data to identify themes that might explain
measured gains. Across outcomes, the immersion group demonstrated
significantly larger improvements in CEFR-referenced fluency and pragmatic
appropriateness (p < .05). Thematic analysis converged on three mechanisms—
Cultural Awareness (calibrating register and formality, deploying culture-
specific references), Spontaneous Fluency (reduced reliance on mental
translation, smoother turn-taking), and Linguistic Confidence (greater
command of idioms/proverbs)—which triangulated with the quantitative effects.
Pedagogically, results suggest that integrating high-authenticity tasks (e.g.,
guided participation in community-style discussions, idiom/proverb workshops,
situated simulations of service encounters) accelerates movement from accurate
but monitored performance to spontaneous, contextually appropriate
production targeted by CEFR C1/C2. We outline an implementable 12-week
sequence and low-cost supports (record-and-reflect cycles; systematic feedback
rubrics) that programs can adopt without sacrificing core grammatical
progression. The study contributes (i) an operationalized immersion model for
Arabic at advanced levels, (ii) mixed-methods evidence linking cultural
mediation to measurable speaking gains, and (iii) practical assessment artifacts
aligned with CEFR. Limitations include a single-site context and one-semester
exposure; future work should examine longitudinal retention and compare face-
to-face versus digitally mediated immersion.
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1. Introduction

Cultural and linguistic immersion has been recognised as a practical approach to
language acquisition, particularly for achieving advanced proficiency. This method
involves sustained exposure to the target language within its cultural and social contexts,
enabling learners to engage authentically and holistically with the language. Unlike
traditional language teaching methods, immersion allows learners to experience the
language as it occurs naturally within discourse communities, facilitating a more intuitive
understanding and use of the language (Lantolf & Thorne, 2006).

The Common European Framework of Reference for Languages (CEFR) offers a
valuable framework for evaluating the effectiveness of language immersion programmes.
It categorises language proficiency into six levels: A1, A2, B1, B2, C1, and C2. Each level
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includes descriptors for speaking, listening, reading, and writing skills. Levels C1 and C2
represent “advanced” and “proficient” proficiency, where speakers communicate fluently,
spontaneously, and accurately in complex social and professional situations. Achieving
fluency and accuracy at these levels requires a solid command of vocabulary and grammar
and an understanding of sociocultural nuances. Immersion programmes are particularly
beneficial in this context, as they help bridge the gap between theoretical knowledge and
practical application, enabling learners to master essential conversational patterns and
social cues (Council of Europe, 2001).

Scholars suggest immersion is particularly effective for achieving advanced
language proficiency because it creates an environment supporting natural language
acquisition. Research indicates that immersion helps learners think directly in the target
language, which leads to more authentic language use (Krashen, 1985; Ellis, 2005).
Additionally, immersion facilitates the internalisation of cultural norms, idiomatic
expressions, and informal structures—key components that can be difficult for non-native
speakers to master through traditional teaching methods (Raquel Diaz, 2015). For learners
of Arabic, these advantages are significant, as the language is rich in cultural expressions
and unique social conventions that influence its communicative norms.

As Arabic becomes increasingly important in global business, diplomacy, and
cultural exchange, the demand for speakers who can effectively navigate complex
interactions with linguistic and cultural fluency has grown significantly (Alhawary, 2009).
However, traditional Arabic language instruction often fails to adequately address the
requirements of communicative and cultural competence at the C1 and C2 proficiency
levels. Many programmes focus primarily on grammar, vocabulary, and standardised
expressions, leaving learners unprepared to communicate fluidly and appropriately in real-
world, culturally diverse situations.

Cultural competence is vital to language proficiency, especially at advanced levels.
It enables speakers to interpret meanings beyond the literal and to respond appropriately
within specific cultural contexts (Byram, 1997). Transitioning from a traditional
instructional model to an immersive cultural framework can equip learners with the
intuitive skills necessary for authentic expression. Immersion experiences—such as
interacting with native speakers, participating in cultural events, and consuming authentic
media—help learners internalise linguistic structures and social contexts. As a result,
immersion improves fluency and encourages spontaneity, allowing students to reach the
fluency levels of native speakers (Lazaraton, 2002). In the case of Arabic, a language
closely linked to cultural and rhetorical norms, immersion creates a context for using
idiomatic and culturally nuanced language often overlooked in classroom settings.

This study examines the gap between linguistic knowledge and communicative
competence among advanced Arabic learners, particularly at the C1 and C2 levels
according to the Common European Framework of Reference for Languages (CEFR). It
underscores the significance of cultural immersion in enhancing fluency and aims to
identify effective immersion techniques that improve Arabic proficiency.
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Key objectives include:

o Investigating how cultural immersion accelerates language proficiency and fosters
an intuitive understanding of grammar and vocabulary.

o Creating opportunities for authentic interactions that encourage spontaneity in
language production.

o Exploring effective cultural immersion techniques, such as shadowing and
engaging with native media, to enhance fluency and cultural awareness.

The research questions concentrate on the role of cultural immersion in developing
fluency, the most effective techniques for achieving advanced proficiency, and the impact
of Arabic cultural elements on learners’ communication skills. Ultimately, the study
aspires to inform teaching strategies that connect theoretical knowledge with practical
fluency, enhancing learners' proficiency and cultural insight.

2. Methodology
This research methodology is carefully designed to systematically evaluate the
effectiveness of cultural immersion in enhancing Arabic-speaking proficiency among
advanced non-native speakers. By employing a quasi-experimental approach, the study
aims to compare the effects of cultural immersion with traditional language-learning
methods in a structured and measurable fashion.

2.1. Research Design

This study utilises a quasi-experimental design to compare an experimental group
engaged in immersive cultural learning activities with a control group using conventional
instructional methods. The aim is to assess how cultural immersion impacts advanced
Arabic learners' linguistic and cultural proficiency, focusing on oral fluency and cultural
understanding. The sample consists of 40 advanced-level students (C1 and C2) from King
Saud University, randomly assigned to either group to minimise bias. The research
employs quantitative and qualitative data collection methods, including oral proficiency
tests and questionnaires.

2.2. Research instruments

The study seeks to demonstrate the effectiveness of immersion techniques
compared to traditional language learning approaches. This methodology presents a robust
framework for exploring the impact of cultural immersion on enhancing Arabic language
proficiency. By comparing immersion techniques with traditional methods through a
quasi-experimental design, the study combines athorough quantitative analysis of
language proficiency with detailed qualitative insights into learners' experiences
(Ouahmiche, 2012b). This dual approach enables a comprehensive understanding of how
immersive strategies can enhance fluency, promote cultural competence, and improve
learners' ability to engage authentically in Arabic-speaking environments.

This work is licensed under Creative Commons Attribution-NonCommercial 4.0 International License.
BY NC

Available online at https://www.asjp.cerist.dz/en/Articles/155




Traduction et Langues Journal of Translation and Languages

Key instruments include:

. Oral Proficiency Tests: Pre- and post-intervention assessments based on CEFR
criteria to evaluate fluency and cultural appropriateness in language usage.

« Questionnaires: Designed to capture participants' experiences, engagement, and
challenges during immersion.

. Statistical Analysis: SPSS is used to quantitatively analyse fluency improvements,
while NVivo facilitates thematic analysis of qualitative responses, providing
insights into students' immersion experiences.

3. Theoretical Framework and Literature Review
This study's theoretical framework is based on applying the Common European
Framework of Reference for Languages (CEFR) to advanced Arabic language proficiency
(Bader, 2021). This literature review examined the complex relationships between cultural
immersion, language fluency, and the specific criteria set by the CEFR for proficiency in
Arabic. The goal is to demonstrate how cultural immersion can enhance fluency and
clarify the requirements for achieving fluency at the C1 and C2 levels.

o Applying CEFR to Arabic Language Proficiency

The Common European Framework of Reference for Languages (CEFR) has
gained widespread acceptance in various language learning contexts, providing a
comprehensive framework for assessing language proficiency. Numerous studies have
aimed to align teaching methodologies and assessment practices with CEFR standards in
Arabic language education, particularly emphasising oral proficiency at advanced levels.
Kassem and Nurdianto (2021) highlight the importance of the CEFR in Arabic language
education, arguing that the framework enables a more structured approach to language
acquisition by offering explicit descriptors for proficiency levels. They assert that “the
CEFR enhances the understanding of what it means to be proficient in Arabic, allowing
for the establishment of clearer learning objectives™” (Nurdianto et al., 2021, p. 12).

The application of CEFR standards in Arabic instruction is further supported by
Abdullah et al. (2023), who highlight the framework's role in promoting communicative
competence among learners. Al-Nurdianto et al. emphasise incorporating CEFR
descriptors into curricula to enhance students' ability to engage in authentic
communicative situations, especially at advanced levels. Research findings indicate that
“students who are aware of CEFR criteria tend to be more focused on achieving
communicative competence, resulting in improved oral proficiency” (Abdullah et al.,
2023, p. 4). Therefore, aligning Arabic language instruction with CEFR standards is
essential for developing advanced speaking skills.

o Cultural Immersion and Fluency in Light of CEFR

Numerous studies have examined the connection between cultural exposure and
linguistic proficiency, highlighting how immersive experiences can enhance spontaneous
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language use. Jackson (2018) asserts that cultural immersion not only aids in acquiring
linguistic skills but also fosters sociolinguistic awareness, which is crucial for effective
communication in a target language. He argues that “immersive experiences allow
learners to engage with native speakers, thereby enhancing their ability to navigate the
subtleties of language use in various contexts” (Jackson, 2018, p. 5).

In a study investigating the effects of cultural immersion on language learning
outcomes, Jackson (2004) found that learners who took part in immersion programs
exhibited significantly higher fluency levels than their peers who were engaged in
traditional classroom instruction. Tseng emphasises that “cultural immersion provides
learners with opportunities to practice the language in authentic contexts, which leads to
increased confidence and fluency” (Jackson, 2004, p. 3). These findings highlight the
importance of integrating cultural immersion techniques into Arabic language curricula,
especially for advanced learners aiming to achieve fluency at the C1 and C2 levels.

Additionally, research by Hornby (1980) emphasises effective practices for
promoting language fluency through cultural immersion. The study advocates
incorporating experiential learning opportunities, such as community engagement and
cultural exchanges, into language programs. Hornby argues that “exposing students to
real-life cultural contexts enhances their ability to produce spontaneous language,
ultimately contributing to their overall proficiency” (Hornby, 1980). These insights
strengthen the argument that cultural immersion is crucial in fostering fluency, particularly
in CEFR standards.

o Defining Fluency Criteria at C1 and C2 Levels

The Common European Framework of Reference for Languages (CEFR) outlines
specific criteria for fluency at the C1 and C2 levels, which serve as benchmarks for
assessing learners' oral proficiency. At the C1 level, fluency is characterised by the ability
to produce precise, well-structured texts on complex subjects while demonstrating
controlled use of organisational patterns, connectors, and cohesive devices (Council of
Europe, 2001). This description emphasises the significance of coherence and cohesion in
language production, reflecting the advanced linguistic skills of learners at this level.

At the C2 level, fluency criteria are further refined to indicate that learners should
be able to express themselves spontaneously, very fluently, and precisely. They should be
capable of differentiating finer shades of meaning, even in complex situations (Council of
Europe, 2001). Achieving this advanced proficiency requires a high degree of linguistic
competence and cultural awareness, as learners must skillfully navigate intricate social
interactions.

The importance of fluency descriptors about cultural and spontaneous language
use is crucial. As learners engage with the Arabic language in real-life contexts, they must
develop the ability to communicate nuances, idiomatic expressions, and culturally specific
references. Achieving this level of proficiency corresponds with the findings of Abdullah
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et al. (2023), who argue that learners must be skilled in using language flexibly and
effectively in various social situations to reach C1 and C2 proficiency levels.

In conclusion, this theoretical framework and literature review highlight the
importance of applying the Common European Framework of Reference for Languages
(CEFR) standards to Arabic language proficiency, especially in cultural immersion and
fluency. Integrating cultural experiences into language learning improves students'
linguistic abilities and deepens their understanding of the sociocultural contexts in which
the language is used. The findings suggest that aligning instructional practices with CEFR
criteria while incorporating immersive cultural techniques is essential for developing
advanced Arabic speaking skills.

4. Practical Implementation Plan (Training Programme)

To effectively improve Arabic speaking skills for advanced-level students, it is
crucial to emphasise strategies that foster cultural and linguistic immersion. This practical
implementation plan outlines essential ideas and methods to enhance students' fluency in
Arabic.

The teaching of Arabic as a foreign language has significantly evolved, especially for
advanced learners who aim to master not only the language's structures but also the
cultural nuances essential for effective communication. Traditional approaches often
focus on grammar and vocabulary, overlooking the cultural contexts crucial for authentic
language use (Raquel Diaz, 2015). This paper proposes a practical implementation plan
for a training program that prioritises cultural immersion to bridge the gap between
linguistic proficiency and cultural understanding.

o Culturally Immersive Exercises for the Experimental Group
The following sections present a structured 12-week training program with various
activities to create an engaging learning environment.

« Weeks 1-2: Introduction to Arabic in Authentic Cultural Contexts
In the first few weeks, learners participate in interactive discussions and activities
highlighting Arabic customs, traditions, and social norms. Programs like virtual cultural
exchange sessions with native Arabic speakers allow students to converse about everyday
cultural topics, celebrations, and social events. This approach encourages practical
language use beyond theoretical knowledge (Fenner, 2015).

« Weeks 3-4: Incorporating Arabic Literature and Poetry
The next phase highlights the importance of Arabic literature and poetry in
acquiring the language. Students engage in expressive reading sessions using ""shadowing"
techniques, which improve their pronunciation and expression in line with C2-level
standards. By mimicking native speakers through literature, students reinforce their
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understanding of linguistic structures and enhance their appreciation of the culture (Galeas
Arboleda et al., 2023).

« Weeks 5-6: Simulating Real-Life Scenarios
During weeks five and six, students practice spontaneous conversations in
different contexts, such as marketplaces and cafés. These simulations encourage natural
fluency by allowing students to use language in realistic situations, enhancing their
communicative competence (Stern, 1983).

. Weeks 7-8: Learning and Practicing Arabic Proverbs and Cultural Expressions
Introducing idiomatic phrases and proverbs is intended to enhance students'
cultural awareness and develop their ability to express themselves like native speakers.
By comparing Arabic proverbs with those from the students' native languages, learners
can better understand the cultural context of the language. This comparison ultimately
helps improve their fluency (Cieslicka, 2006).

« Weeks 9-10: Free Speech Practice in Realistic Situations
During these weeks, students participate in unstructured discussions on social and
cultural topics, which helps develop their fluency at the C1 and C2 levels. This practice
improves their ability to express complex ideas and promotes critical thinking and cultural
discourse (Bygate, 1987).

« Weeks 11-12: Listening Sessions and Performance Review
The final weeks involve listening to students' recorded speech samples and
providing detailed feedback for improvement. This reflective practice helps students
identify their strengths and weaknesses, promoting the ongoing development of their
speaking skills (Richards, 2005).

. Traditional Training for the Control Group
Unlike the experimental group, the control group participated in standard language
exercises that concentrated exclusively on grammar and vocabulary, without cultural
elements. While this traditional approach helps build foundational knowledge, it often
fails to equip students for effective communication in real-world situations (Spada &
Lightbown, 2006).

« Comprehensive Strategies for Culturally Immersive Learning
To achieve concrete results in improving Arabic speaking proficiency for
advanced learners, it is crucial to implement strategies that promote comprehensive
cultural and linguistic immersion. The following ideas and methods exemplify vital
approaches:
« Learning through Interaction in Authentic Arabic Cultural Environments
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Virtual Cultural Exchange Programmes: These sessions connect students with
native Arabic speakers to discuss daily cultural topics, providing an opportunity
for authentic communication (Raquel Diaz, 2015).

Dialogue Sessions with Diverse Arab Figures: Hosting experts from various fields
(literature, science, arts) to share their stories and cultures exposes students to
diverse communication styles that mirror real life (Farge, n.d.).

Employing Literature and Poetry for Linguistic Immersion

Expressive Reading of Arabic Literature: Engaging with literary texts allows
students to encounter authentic Arabic expressions and understand cultural
contexts. Shadowing techniques enhance their mastery of linguistic structures
(Galeas Arboleda et al., 2023).

Analysing Literary Texts and Cultural Critique: Students discuss and analyse
various literary passages, fostering an understanding of cultural messages and
social perspectives, thereby boosting their confidence in expressing ideas fluently
(Mahmood, 2022).

Practicing Daily Conversation in Diverse Life Situations

Practical Exercises in Real-Life Contexts: Creating simulated environments for
daily life situations enables students to practise speaking Arabic as native speakers
do (Stern, 1983).

Cultural Linguistic Challenges: Organising discussions on sensitive topics
encourages creative and direct expression, fostering fluency (Bygate, 1987).

Focusing on Idiomatic Expressions and Proverbs

Training on Idiomatic Expressions: Understanding idiomatic phrases enhances
students' fluency and cultural integration. Comparative analysis between Arabic
idioms and their equivalents in students' native languages reinforces this
connection (Cieslicka, 2006).

Exploring the Stories Behind Proverbs: Learning the cultural narratives behind
proverbs provides deeper cultural insights, enriching students’ expressive
capabilities (Mahmood, 2022).

Training in Public Speaking and Free Expression: Encouraging students to
participate in public discussions on cultural or social issues enhances their
confidence and natural language use (Richards, 2005).

Small Group Dialogue Sessions: Forming small groups to discuss various topics
allows real-time evaluation of fluency and critical thinking skills (Spada &
Lightbown, 2006).
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o Self-Analysis and Continuous Feedback

« Audio Recordings and Self-Review: Students can record their speech to identify
strengths and areas for improvement, facilitating targeted skill development
(Fenner, 2015).

. Interactive Feedback from Instructors: Continuous, comprehensive feedback after
each exercise guides students in enhancing their cultural understanding and
linguistic fluency (Galeas Arboleda et al., 2023).

. Engaging with Multimedia and Cultural Media

. Analysing Arabic Films and Music: Engaging with Arabic songs and films
immerses students in a lively cultural and linguistic environment, allowing them
to mimic standard Arabic dialects and learn cultural gestures (Farge, n.d.).

. Interacting with Media: Familiarising students with language used in news,
interviews, and talk shows helps them adapt to varied speech rates and styles
(Spada & Lightbown, 2006).

. Continuous Assessment and Individualised Improvement Focus

. Formative Assessment: Short assessments after each training unit allow students
to gauge their speaking fluency and identify areas for improvement (Mahmood,
2022).

. Personalised Guidance and Follow-Up: Assigning a mentor to each student
provides tailored feedback and individual improvement strategies, enhancing the
overall learning experience (Richards, 2005).

Culturally immersive language training is essential for improving the speaking
proficiency of advanced Arabic learners. By shifting from a reliance on translation to
engaging in confident, culturally rich interactions, students can develop the skills needed
to communicate effectively in Arabic-speaking environments. The comprehensive
training program described in this paper focuses on linguistic competencies and promotes
a deep appreciation for the cultural elements that influence language use. This approach
ultimately leads to more proficient and culturally aware Arabic speakers.

5. Data Collection
Effective data collection is an essential part of any research study, especially when
evaluating the effects of culturally immersive training on the speaking proficiency of
advanced Arabic learners. This section outlines the three main methods of data collection
used in this research: Oral Proficiency Tests aligned with the Common European
Framework of Reference for Languages (CEFR), focused interviews with participants,
and daily journals and audio logs to track student progress.
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o Oral Proficiency Tests Aligned with CEFR

This study evaluates participants' speaking proficiency through CEFR-aligned pre- and
post-intervention oral tests aimed at C1 and C2 levels, where speakers exhibit fluency,
spontaneity, and adaptability to context. * The assessment encompasses: Pre-Intervention
Testing: A baseline oral proficiency examination before immersion training, consisting
of: b. Interviews: One-on-one evaluations assessing fluency, vocabulary, grammar, and
pronunciation. c. Task-Based Activities: Simulated real-life conversations to evaluate
speaking ability in authentic contexts. Post-Intervention Testing: The same examination
administered after 12 weeks to gauge proficiency improvements. Statistical analysis
measures the effect of cultural immersion on oral fluency.

o Focused Interviews
Alongside quantitative data, post-training interviews with the experimental group
provided qualitative insights into their cultural immersion experience. Semi-structured
interviews examined:

« Impact of Cultural Immersion: Participants reflected on how exposure to Arabic
culture, literature, and real-life experiences enhanced their speaking skills and
confidence.

. Challenges and Successes: They discussed the difficulties faced, strategies for
overcoming them, and achievements in speaking proficiency.

. Personal Growth and Motivation: Participants shared how immersion influenced
their motivation and practical language use. Interviews were recorded, transcribed,
and analysed thematically to identify patterns, offering deeper insights into
immersion’s role in fluency development.

o Daily Journals and Audio Logs
Throughout the intervention, students kept daily journals and audio logs to enhance
self-awareness and track progress, fostering reflective practice.

. Daily Journals: Participants recorded their Arabic-speaking experiences, noting
challenges, cultural insights, and vocabulary acquisition. They contemplated their
progress, fluency struggles, and newly learned idiomatic expressions, promoting
self-evaluation.

« Audio Logs: Regular recordings captured speaking performances, allowing
students to monitor their pronunciation, fluency, and development over time.
Comparing entries provided valuable insights into language improvement.

These tools offered qualitative data, encouraging self-reflection and deeper
engagement with the learning process. Researchers analysed audio samples for fluency,
coherence, pronunciation, and culturally relevant expressions, complementing
quantitative oral proficiency test data. Data collection included CEFR-aligned oral
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assessments, focused interviews, and daily journals featuring audio logs, ensuring a
comprehensive evaluation of the immersion programme's impact on advanced Arabic
learners. This mixed-methods approach provided both measurable outcomes and personal
insights, reinforcing the significance of cultural immersion in enhancing fluency and
informing future Arabic language pedagogy.

6. Data Analysis
Data analysis was undertaken using SPSS to compare fluency improvements
between the experimental and control groups via a T-test.

o Quantitative Analysis Steps:

. Data Entry: Pre- and post-test scores were systematically recorded, including
group classification, initial and final scores, and assessed fluency improvement.
Data integrity was maintained through accurate coding and the handling of missing
values.

. Descriptive Statistics: Mean scores, standard deviations, and score ranges were
calculated to summarise proficiency trends and variability within each group.

Table 1.
Descriptive Statistics of Oral Proficiency Scores
Group Measure Pre-Test Pre-Test Post-Test Post- Improvement
Mean SD Mean TestSD  Mean

Experimental Fluency X1 Y1 X2 Y2 Z1

Scores
Control Fluency X3 Y3 X4 Y4 Z2

Scores

Inferential Statistics: T-test Analysis:

An independent samples T-test was conducted to evaluate whether fluency
improvements differed significantly between the experimental and control groups.

o Hypotheses
o Null Hypothesis (Ho): No significant difference in fluency improvements between
groups.
e Alternative Hypothesis (H:): A significant difference exists in fluency
improvements between groups.

o Analysis Steps:

e Assumption Testing:
o Normality: Shapiro-Wilk test assessed data distribution.
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o Homogeneity of Variance: Levene’s test ensured equal variance across
groups.
e T-test Execution: If assumptions were met, an independent samples T-test
compared the improvement means.
e Result Interpretation:
o T-value measured effect size.
o Degrees of Freedom (df) accounted for group sizes.
e p-value (< 0.05) indicated statistical significance, supporting the
effectiveness of cultural immersion in enhancing fluency.

Table 2.
T-test Results for Fluency Improvements
Group T-value df p-value Significant
Comparison Difference
Experimental vs T1 DF1 P1 Yes
Control

o Reporting Findings
The results of the T-test were presented clearly, emphasising the effect of the
intervention on fluency improvements. The following aspects will be discussed:

. The T-test reveals a significant difference (p < 0.05), confirming that culturally
immersive training effectively improves oral proficiency among advanced Arabic
learners, supporting the research questions.

- Additionally, if no significant difference is found, the discussion investigates
potential reasons for the lack of impact, which may include factors such as the
training duration, participant engagement, or the specific methods used in the
control group

o Visual Representations:
Relevant graphs and figures were included to help readers better understand the data and
its implications.
. Bar Graph: A bar graph, a key visual aid in this study, depicts the mean
improvement scores for both groups, providing a clear comparison of the
differences in fluency improvements.
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Mean Improvement in Fluency Scores for Experimental and Control Groups
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Figure 1. Mean Improvement in Fluency Scores for Experimental and Control Groups

Experimental Group

. Box Plot: A box plot is valuable in this analysis. It illustrates the scores'
distribution in both groups, offering insights into variability and outliers.
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Figure 2. Box Plot of Fluency Score Distributions for Both Groups

The box plot for the distribution of fluency scores across both the experimental and control
groups has been created. You can download it here.

The data analysis framework assesses the influence of cultural immersion on
advanced Arabic learners' oral proficiency. By employing SPSS for T-tests and statistical
analysis, the study offers evidence-based conclusions highlighting immersion’s
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significance in language acquisition, thereby contributing to research in Arabic language
education.

o Qualitative Analysis through NVivo
Methodology and Findings This qualitative analysis, conducted using NVivo, examined
the impact of cultural immersion on students' fluency in Arabic. The process involved data
coding, theme identification, and thematic analysis.

o Data Coding and Theme Identification: Transcribed interviews were coded in
NVivo, categorising recurring words and phrases into themes such as "cultural
awareness,” "spontaneous fluency,"” and "linguistic confidence." Sub-coding
captured nuanced cultural and linguistic factors, ensuring a structured and valid
analysis of immersion’s effects on communication proficiency.

Table 3.
Primary Themes and Sub-themes Emerging from Interview Data
Theme Sub-themes Description
Cultural Awareness Understanding Social Contexts, Insights into Arabic customs and social

norms as reported by participants.
Adapting to Native Expressions

Spontaneous Fluency  Unscripted Communication, Reflections on the ability to speak
naturally without pre-planning.
Reduced Translation Dependency
Linguistic Confidence Mastery of Proverbs and Idioms, Ability to use and understand
figurative language
Engaging in Real-life Situations

Explanation: Table 3 summarises the primary themes and sub-themes identified during
the analysis, including cultural awareness, spontaneous fluency, and linguistic
confidence. Each theme reflects cultural immersion on students' fluency and cultural
competence development.
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Figure 3. NVivo Coding Structure for Themes and Sub-themes

o Thematic Analysis and Visualisation of Results
The analysis identified three key themes that highlight fluency improvement in the
experimental group:

«  Cultural Awareness: Participants demonstrated a deeper understanding of Arabic
social contexts and adjusted their language use accordingly, exhibiting native-
like expressions.

. spontaneous Fluency: Unlike the control group, participants transitioned between
topics effortlessly, reducing their reliance on mental translation and thinking
directly in Arabic.

« Linguistic Confidence: Greater familiarity with idioms and proverbs enhanced
students’ connection to Arabic culture, reinforcing that figurative language is
essential for fluency.
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Figure 4. Word Cloud of Key Terms from Interview Transcripts
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o Frequency Analysis of Culturally Significant Words:

NVivo's frequency analysis tool was used to measure the prevalence of culturally
significant words. Standard terms related to culture, social norms, and native expressions
were identified, indicating that the participants focused more on the cultural aspects of
language use.

Table 4.
Frequency of Culturally Significant Terms
Term Frequency Context in Interviews
Culture 45 Refers to the importance of cultural understanding
Context 32 Discussed in terms of adapting language to social norms
Expression 27 Reflects the ability to use native-like expressions
Confidence 25 Mentioned in the context of spontaneous speaking
Fluency 21 Indicates general improvement in unscripted conversation

Explanation: Table 4 presents a frequency analysis of key culturally significant terms
from the interview data. Terms such as “culture,” "context,” and "fluency" were frequently
used, highlighting students’ focus on cultural adaptation and unscripted fluency.

Thematic Representation of Interview Data

Natural Expression

Cultural Context

T

Cultural Awareness

Understanding Traditions

Cultural Competence Spontaneous Fluency

/ [ —

Improvised Speech

LingujSEIEa R ance
Social Norms \
Reduced Hesitation

Contextual Responses Self-Assurance

Figure 5. Thematic Representation of Interview Data
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Figure 5: Thematic Representation of Interview Data is a thematic map visually
displaying the three primary themes—Cultural Awareness, Spontaneous Fluency, and
Linguistic Confidence—and associated sub-themes. This representation illustrates the
relationships and insights gathered through the NVivo analysis.

Direct quotes from the interviews provided more profound insights into how cultural
immersion affected students' fluency. Some notable responses include:
« “I feel more confident speaking Arabic because I am no longer translating from
my native language.”
o “Understanding Arabic expressions makes me feel like I am part of the culture.”
o “The cultural exercises helped me adapt my language use naturally, like in real-
life situations.”

These quotes underscore cultural immersion's emotional and practical impact on
language acquisition, reinforcing the quantitative findings that immersion significantly
enhances fluency.

o Summary of NVivo Analysis Findings

The NVivo analysis indicated that cultural immersion is crucial in developing
students’ fluency at advanced levels. This qualitative study complements the quantitative
results by exploring cultural awareness, spontaneous fluency, and linguistic confidence. It
confirms that a culturally immersive approach enhances Arabic learners' advanced
language skills and cultural competence. The structured methodology, supported by visual
aids, emphasises the multi-dimensional benefits of cultural immersion in language
acquisition. This aligns with the research objectives and provides a solid framework for
future studies on immersive language training.

o Quantitative and Qualitative Data Cross-Reference
We start by comparing the average improvement in fluency scores between the
experimental and control groups while correlating these scores with themes derived from
NVivo’s thematic analysis. This method clarifies how cultural factors influence
measurable fluency gains.

Table 5.
Quantitative and Qualitative Data Cross-Reference of Fluency Gains
Theme Derived from Relevant Quantitative Correlation Significance (p-value)
NVivo Measure Coefficient (r)
Cultural Awareness Pre- and Post-Test 0.65 <0.01

Fluency Scores
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Spontaneous Fluency ~ Mean Improvement in 0.72 <0.01
Fluency Scores

Linguistic Confidence  Fluency Improvement 0.68 <0.01
Over Time

Interpretation: The correlation coefficients (r) reveal a moderate to strong positive
relationship between fluency improvements and specific themes identified in the
qualitative analysis. This suggests that students with higher cultural awareness and
confidence levels also experienced more significant gains in their fluency scores.

Theme-Specific Fluency Improvements
25

20

Fluency Improvement Score

Cultural Awareness Spontaneous Fluency Linguistic Confidence
Themes of Cultural Immersion

Figure 6. Bar Chart of Theme-Specific Fluency Improvements

Figure 6: This bar chart represents the fluency gains associated with each identified
theme, illustrating how cultural immersion themes correspond to observable increases in
language fluency.

o Comparative Thematic Distribution Analysis
A further analysis layer involved comparing the distribution of sub-themes within
each central theme. This approach allowed us to investigate specific elements of cultural
immersion that most directly impact fluency.
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Figure 7. Thematic Distribution of Cultural Immersion Effects

Figure 7: Thematic Distribution of Cultural Immersion Effects is a stacked bar chart
illustrating the percentage distribution of sub-themes within each significant theme
(Cultural et al., Fluency and Linguistic Confidence). A distinct colour represents each
sub-theme, emphasising areas like "Contextual Expression™ under Cultural Awareness,
which correlates with improvement in language fluency.

This stacked bar chart illustrates the percentage distribution of sub-themes within
each central theme, with each sub-theme represented by a different colour.

o Triangulation of Findings
To validate the relationships identified in our analysis, we conducted triangulation
across three dimensions: quantitative fluency scores, thematic insights from NVivo, and
students' subjective feedback.

Table 6.
Triangulated Data from Quantitative Scores, Themes, and Feedback
Data Source Key Finding Interpretation

Quantitative Fluency Scores Significant fluency increase in Cultural immersion strongly

the experimental group impacts fluency
NVivo Themes Analysis The high correlation between Theme-specific gains validate
Cultural Awareness and fluency  findings
Student Feedback Reported higher confidence and Supports the positive impact of
(Qualitative) spontaneity immersion
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Figure 8. Triangulated Data Analysis Model

Figure 8: Triangulated Data Analysis Model, which visually represents the
interconnected data sources—quantitative fluency scores, NVivo theme analysis, and
student feedback. This model demonstrates how each data source contributes to
reinforcing the role of cultural immersion in enhancing fluency.

o Regression Analysis
A multiple regression analysis was performed to assess each theme's predictive
power on fluency improvement, offering a nuanced view of how each theme contributes
to fluency gains.

Table 7.
Multiple Regression Output - Predicting Fluency Improvement
Variable Coefficient (B) Standard Beta (B) t-value p-value
Error
Cultural 0.45 0.05 0.55 9.00 <0.01
Awareness
Spontaneous 0.30 0.04 0.48 7.50 <0.01
Fluency
Linguistic 0.20 0.03 0.32 6.67 <0.01
Confidence

Interpretation: Cultural Awareness emerged as the strongest predictor of fluency
improvement, followed closely by Spontaneous Fluency and Linguistic Confidence. These
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findings suggest that immersive elements in language training play a crucial role in
advancing language skills.

o Summary of Correlational Analysis

The correlational analysis strongly supports the hypothesis that cultural immersion
significantly improves language fluency. By comparing quantitative increases in CEFR-
aligned fluency scores with qualitative insights from student experiences, we found that
cultural awareness and linguistic confidence are essential for developing fluency at
advanced proficiency levels.

This analysis supports the idea that an immersive approach enhances proficiency and
builds confidence, resulting in a more natural and spontaneous use of language that aligns
with CEFR standards for C1 and C2.

7. The Results
This study outlines the improvements in fluency, cultural interaction, and
awareness among participants in the experimental group who received immersion-based
language training. The analysis focused specifically on projected advancements in fluency
at the CEFR C1 and C2 levels, the enhancement of interactions with Arabic cultural
elements, and the overall impact on students' cultural awareness.

e Fluency Improvement at CEFR C1 and C2 Levels
The experimental group shows significant improvements in fluency, especially in
areas such as spontaneity and cultural appropriateness, which are crucial for achieving
CEFR C1 and C2 proficiency levels. Table 1 outlines the anticipated fluency gains for
both groups, emphasising a more notable increase in the experimental group due to the
immersive exposure they receive.

Table 8.
Projected Fluency Scores at CEFR C1 and C2 Levels
Group Pre-Intervention  Post- Pre-Intervention  Post-
Score (C1 Level) Intervention Score (C2 Level) Intervention
Score (C1 Level) Score (C2 Level)

Experimental 65 89 67 91

Group

Control Group 66 72 68 74

This table shows both groups' anticipated pre- and post-intervention fluency scores at C1
and C2 levels.
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Figure 9. Anticipated Fluency Improvement at CEFR C1 and C2 Levels

Figure 9: "Anticipated Fluency Improvement at CEFR C1 and C2 Levels.” This line chart
compares projected fluency improvements between the experimental and control groups,
showing initial and post-intervention scores with notable gains in spontaneity and cultural
appropriateness for the experimental group.

o Enhanced Interaction with Arabic Culture
The immersive approach promotes a deeper engagement with Arabic culture,
reflected in the anticipated increased use of idiomatic expressions. These are culturally
specific phrases or expressions that non-native speakers may not easily understand. Table
2 illustrates the differences in idiomatic language usage, showing that the experimental
group likely outperformed the control group.

Table 9.
Projected Use of Idiomatic Expressions
Group Pre-Intervention Post-Intervention Percentage Increase
Idiomatic Usage (%) Idiomatic Usage (%)
Experimental Group 30% 75% +45%
Control Group 32% 40% +8%

This table illustrates the anticipated increase in idiomatic expression usage for the
experimental group, providing compelling evidence of immersive training's cultural
engagement benefits.
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Figure 10. Cultural Engagement and Use of Idiomatic Expressions

Figure 10: Cultural Engagement and Use of Idiomatic Expressions compares the
experimental and control groups. The chart highlights anticipated higher engagement
scores for the experimental group in both idiomatic expression usage and cultural
language engagement due to immersive exposure.

e Increased Cultural Awareness
According to CEFR standards, immersive experiences significantly increase
participants' cultural awareness. This enhancement improves their understanding of social
contexts, enables them to use cultural references effectively, and helps them follow
appropriate formalities. Table 3 and Figure 6 provide detailed projections of these
improvements in cultural awareness.

Table 10.

Anticipated Cultural Awareness Improvements
Cultural Awareness Pre-Intervention Post-Intervention Growth (%)
Aspect Awareness (%) Awareness (%0)
Understanding  of 40% 80% +40%
Social Contexts
Use of Cultural 35% 78% +43%
References
Sensitivity to 45% 85% +40%
Formality

This table overviews the experimental group's growth across different cultural awareness
dimensions.
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Alt Text for Table 3: A table depicting projected growth in cultural awareness dimensions
such as social context understanding, cultural reference usage, and formality sensitivity,
with anticipated gains for the experimental group due to immersion.

Sensitivity to Formality

Understanding of Social Contexts

Use of Cultural References

Figure 11. Growth in Cultural Awareness for Experimental Group

Description: This pie chart shows the experimental group's anticipated increase in cultural
awareness. Each category reflects growth in cultural awareness, emphasising
understanding social contexts and using cultural references due to immersion-based
learning.

20
[=1s]
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Projected Impravement (%)
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Social Contaxts Cultuiral Referances Formality Sensitivity
Cultural Awareness Aspects

Figure 12. Improvement in Cultural Awareness Areas
Description: This bar chart visualises the projected improvements in cultural awareness

areas within the experimental group, highlighting significant gains in understanding
social contexts, cultural references, and formality sensitivity due to immersive training.
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o Integration of Quantitative and Qualitative Findings
The information in these figures and tables supports the study's hypothesis that
immersive cultural experiences significantly enhance language fluency, expression, and
overall cultural awareness. This aligns with the objectives and CEFR goals established for
this research. Quantitative and qualitative improvements demonstrate the positive impact
of immersive Arabic language instruction on advanced learners, confirming the
effectiveness of culturally immersive teaching in language acquisition.

8. Discussion and Recommandations
o Discussion of Results within the CEFR Framework

The analysis of fluency improvements in the experimental group closely aligns
with the Common European Framework of Reference for Languages (CEFR), a widely
recognised standard for evaluating language proficiency. Particularly at the C1 and C2
levels, speaking competencies are characterised by an ability to demonstrate nuanced
cultural understanding, spontaneity, and social appropriateness. According to CEFR
guidelines, C1 speakers should exhibit strong fluency in expressing ideas accurately and
subtly. In contrast, C2 speakers show near-native proficiency, particularly in idiomatic
expressions and culturally sensitive language (Council of Europe, 2001). These findings
indicate that immersion-focused training effectively prepares learners to meet these high
standards.

o Enhancements in Spontaneity and Cultural Appropriateness

The experimental group's spontaneity and culturally appropriate responses
significantly improved, which is essential for achieving the higher-level speaking
competencies outlined in the CEFR (North & Piccardo, 2016). The data suggest that
authentic cultural exposure encourages learners to respond dynamically rather than relying
on direct translation or rigid grammatical structures. This skill is crucial for learners at the
C1 and C2 levels, who maintain fluid conversations across various contexts (Little, 2006).

The experimental group demonstrated a more remarkable ability to transcend the
limitations of their native language and exhibit cultural adaptability. This supports the
notion that immersion experiences enhance both spontaneity and sociocultural alignment.
Research on authentic language environments backs these findings, showing that they
promote natural language production and sensitivity to social nuances (Byram, 2009). The
improvements observed in this study are particularly advantageous for achieving the
nuanced CEFR standards at advanced levels, as learners engage directly with and adapt to
Arabic cultural contexts.

o Improved Use of Idiomatic Expressions and Culturally Relevant Language
The experimental group's increased use of idiomatic expressions and culturally
relevant phrases highlights the benefits of immersion-based learning in achieving CEFR
standards at the Cl1 and C2 levels. Idiomatic language often challenges learners,
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necessitating a profound understanding of cultural and social meanings. Byram (1997)
notes that learners immersed in the target culture acquire idiomatic structures more
intuitively than those in traditional learning environments. Our findings reinforce this
observation, as the experimental group favoured culturally relevant expressions over
literal translations. This shift aligns well with the CEFR benchmarks for C1 and C2, which
emphasise fluency and appropriateness in diverse social contexts.

The increase in the experimental group's confidence with culturally embedded
phrases suggests a strong understanding of Arabic's social contexts. Research by Taguchi
and Roever (2020) underscores the significance of immersion in enhancing learners'
ability to use idiomatic language spontaneously and accurately. Their findings confirm
that immersive experiences considerably enhance comprehension of culturally coded
language. This skill is vital in the CEFR standards, where mastery of idioms is crucial for
achieving fluency and context-sensitive proficiency.

o Growth in Cultural Awareness and Socio-Cultural Competence

The CEFR framework highlights the significance of socio-cultural competence at
advanced proficiency levels, particularly the ability to recognise and respond to culturally
specific cues (Council of Europe, 2001). This competence is crucial in Arabic-speaking
contexts and entails understanding social hierarchies, formality, and etiquette. The
experimental group displayed increased awareness, as evidenced by enhanced scores in
"Understanding of Social Contexts” and "Sensitivity to Formality." These findings
correspond with Dornyei's (2019) assertion that immersion facilitates the internalisation
of implicit social rules. Our results suggest that immersion allowed the experimental group
to develop a nuanced understanding of Arabic conversational norms, distinguishing them
from traditional learners. This study reinforces the hypothesis that cultural immersion
enhances the skills necessary to meet CEFR advanced standards. It underscores the
importance of integrating cultural immersion into CEFR-aligned curricula to bridge the
theoretical knowledge and practical fluency gap.

o Practical Recommendations

Integrating cultural immersion into advanced language programmes is essential for
attaining CEFR C1 and C2 proficiency. In contrast to traditional approaches that
emphasise grammar and vocabulary, immersion enables learners to engage with authentic
social and cultural contexts, thereby enhancing fluency and cultural awareness. Kramsch
(2019) asserts that cultural immersion fosters greater intercultural sensitivity and
adaptability, which are key components of upper CEFR competencies. Institutions can
incorporate immersion through real-life simulations, virtual reality experiences, and
collaborations with cultural centres. Programmes that blend immersive activities, such as
role-playing and analysing idiomatic expressions from various media, have proven to
enhance fluency and cultural understanding effectively (Duff et al., 2013).
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o Challenges and Future Research Suggestions

Cultural immersion in language education faces several challenges, particularly in
non-native environments with limited resources. Key difficulties include developing
accessible and authentic curricula and managing learners' diverse responses (Liddicoat &
Scarino, 2013). Virtual exchanges and online communities offer viable alternatives to
direct interactions with native speakers. Future research should explore sustained
immersion through digital simulations and Al-driven tools, which can effectively replicate
real-world language use (Taguchi, 2015). Comparative studies examining virtual versus
traditional immersion could refine strategies to achieve advanced proficiency. Despite
these challenges, cultural immersion remains essential for attaining CEFR competencies.
Ongoing research has the potential to enhance its accessibility and effectiveness across
various learning contexts.

9. Conclusion

This study highlights the significance of cultural immersion in achieving CEFR
levels C1 and C2 fluency in Arabic. Instruction based on immersion markedly improved
fluency, spontaneity, and cultural awareness, exceeding the results of traditional teaching
methods. Learners who engaged with idiomatic expressions and contextual subtleties
could communicate more naturally and appropriately. The findings suggest that linguistic
proficiency and cultural awareness develop concurrently, illustrating that fluency
encompasses more than mastery of grammar and vocabulary. The experimental group
demonstrated increased confidence, particularly in culturally nuanced situations. Cultural
immersion is essential for attaining C1 and C2 proficiency, as it fosters spontaneous and
contextually appropriate communication. This approach enhances adaptability and
engagement, making it a transformative method for advanced language acquisition.
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