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Abstract: Blended learning, an innovative approach to course design, caters consecutively a learning style
that is mostly preferred by students, and assists language teachers. This study aims to investigate Blended
learning impact in developing students’ ability to summarize, and then respond in writing to narrative texts.
To reach this objective, Pre-test/Posttest control group design was conducted on second year English
students in the Teacher Training School “Assia Djebar” of Constantine. After administering a pretest prior
the beginning of the training, fifty participants were assigned either to the experimental condition, or the
control condition. During six weeks, the former was subjected to blended learning environment where
students could take advantage of both Moodle e-learning platform and in-class reading instruction; whereas
the latter received materials, instruction and feedback through traditional Face-to-Face classes. After the
experiment, the participants were post-tested, and a t test was used to compare the mean scores. Data
analysis confirmed the statistical significance of change in the mean scores between the two groups showing
that when using technology to combine in-class and out-of-class learning, EFL learners can reach a better
level of expertise in reading comprehension skills.

Keywords: Blended learning, face-to-face reading instruction, Moodle e-learning platform, reading
response, summarizing.
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1. Introduction

Progress in Information and Communication Technologies (ICT) and its application
in education have influenced methods of teaching and means of learning. ICTs instruments
such as the computer and the Internet brought to learners’ new modes of access to
knowledge and information (Ammi & Immoune, 2018). By offering this flexibility in
knowledge acquisition, the learner is given the opportunity to opt for the content and the
mode of learning that best fit him. Besides, the computer network technology
advancement facilitates for the educational system a safe shift from traditional mode of
learning to an online one.

Being able to create pedagogical opportunities that were impractical or even
impossible to implement in the traditional educational contexts (Hoadjili& Mehiri, 2015),
this web environment facilitates the introduction of innovative approaches to English
reading instruction. As todays’ EFL learners are more digital oriented (Ouahmiche &
Boughouas, 2016), the need for effective teaching approaches able to boost reading skills
progress urged researchers to explore the possibility of blended learning as an instructional
model for teaching and learning reading skills in EFL contexts (Yang, 2012; Zehedi &
Tabatabaei, 2015). The Blended Learning (BL) approach to course design that brings
together the best of both Face-to-Face and Online strategies aims to create an innovative
and effective learning experience for students.

As developing the readers’ ability to understand the facts, grasp a deeper
understanding of ideas, evaluate them, and then form intelligent opinions is the result of a
reading development course, what effects can BL approach have on EFL students' post
reading skills progress? This investigation aims to find out the impact of this
teaching/learning approach on EFL learners’ post reading skills mainly summarizing and
responding to narrative texts. To reach the study objective and supply answers for the two
research questions: (a) does the use of Blended learning result in a statistically significant
difference in second year EFL learners’ summarizing scores? and (b) does the use of
Blended learning result in a statistically significant difference in second year EFL
learners’ ability to discuss story major theme (s)? we adopted a quantitative experimental
design involving pre-posttest control group procedure.

2. Review of Literature
2.1. What is Blended Learning?

The interest provided to the concept in recent years made from BL a field of
investigation where the attention of scholars and researchers is focused on providing a
fitful description to the term. “However, like many other terms within this field, it remains
ill-defined” postulate Oliver and Trigwell. (2005, p. 17)

In their attempt to define this concept, Rovai and Jordan (2004), provide an
extension to Colis and Moonen’s definition (2001) where BL was introduced as a flexible
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approach in course design. This flexibility is found in “the blending of different times and
places for learning, offering some of the conveniences of fully online courses without the
complete loss of face-to-face contact”, explain Rovai and Jordan (ibid, p.3). However, BL
Is more than a flexible learning approach, it is all about the learning accommodation
brought to the learner’s learning environment. According to Rovai and Jordan (ibid), “BL
Is an important building block of the new schoolhouse that offers students both flexibility
and convenience, important characteristics for working adults who decide to pursue
postsecondary degrees” (p.3).

Despite the fact that there is no single accepted definition of BL among researchers;
however, it can be understood that this approach to course design tends to combine
computer-mediated delivery and face-to-face interaction. The below figure (Figure 1) best
illustrates the main components in a blended learning framework.
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Figure 1. Blended Learning Framework adapted from (Lalima& Dangwal, 2017:130)

2.2.0nline Learning vs. Traditional Face-to-Face Learning

The failure of the traditional face-to-face instruction to satisfy individual learner’s
interests and preferences paved the way for online instruction. According to Dennis and
his associates (2006, p. 123), “one drawback of face-to-face learning environments is that
the course activities in these environments generally are one size fits all”. This means that
during the classroom delivery of instruction, all students are exposed to the same teaching
instruction. However, the individualization of course activities as a major factor in the
effectiveness of the teaching/learning process is best achieved when using online delivery
(ibid). Accordingly, this digital learning can accommodate students who have different
expertise levels, prefer different learning strategies, or who are self-directed learners.

The need for a teaching/learning instruction that combines the traditional role of the
teacher and the benefits of technology is quite important. Martin and Madigan (2006) state
that “it is, by now, inevitable that methods of teaching and learning should include e-
learning components that are based on the computer environment and include proper
preparation for the 21% century” (p. 201). Within the same line of thought, Behjat and his
associates (2012) state the following:

24



Revue de Traduction et Langues Journal of Translation and Languages

The traditional face-to-face learning system has been around for centuries, and
pure e-learning might not meet the needs of all language learners in different
communities because the Web cannot replace a human instructor; yet, by
mixing these two, we come up with an approach which both fits the
individuals' needs and makes use of new technology in teaching (Behjat et al.,
2012, p. 97).

Hence, by merging the best features of face-to-face interaction with the online
delivery of information where the latter becomes a natural extension of classroom
instruction, a new mode of teaching/learning is created fitting by then the wants and needs
of both teachers and learners. Through its reliance on multiple methods of instruction
delivery, BL approach enables the teacher to devote more time on important tasks such as
selecting appropriate materials that satisfy the learning needs of wide audience and allows
students to take full responsibility for their own learning thanks to the easy access to
information and to the learning flexibility.

2.3. Blended Learning Characteristics and Benefits

Numerous features characterize blended learning. Huang et al., (2008, p.67)
consider that flexibility, diversity, and advancement in students’ online learning
experience are the major characteristics of BL.

First, BL offers flexibility in providing learning resources. Being supported by two
distinct learning environments (live classroom and virtual classroom), BL certifies the
creation of a safe learning environment. According to Woodall (2010), BL main objective
is “to leverage the specific positive attributes of each environment to ensure the optimum
use of resources to attain the instructional goal and learning objectives” (cited in Kaur,
2013, p.614). Adding to the benefits learners gain through face-to-face interaction,
computer-based learning facilitates the online delivery of instruction and content, and
promotes a safe basis for teacher/learners’ online interaction. In that students and teachers
could interact, share, collaborate and ask questions either in real-time via synchronous
modality; or allowing more time for student reflection via asynchronous communication
tools like online chat, e-mails, discussion forums, and file exchange (Bonk & Zhang,
2006).

Besides, this approach to course design supports learners’ learning diversity. “As
learners are diverse in terms of learning styles, learning proficiency, as well as learning
ability, BL can come to the rescue by making it possible for individualized learning and
self-regulated learning to happen”, postulate Huang et al., (2008, p.67). In that different
from face-to-face instruction delivery where all students are exposed to the same learning
experience, the digital learning comes to accommodate students who have different
expertise levels, prefer different learning strategies, or who are self-directed learners.
Consequently, BL promotes an enrichment of e-learning experience.

Additionally, online-mediated learning offers engaging and highly motivating
activities that positively affect students’ performance and promote their progress because
they can work not only with course materials but also access any web resource (Krasnova
& Ananjev, 2015). Instead of one size fit all activities which is a major characteristic in a
traditional face-to-face design, the online delivery upholds the individualization of course
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activities, which is achieved through the flexibility in course activities to fit individual
needs. Hence, computer or internet mediated platforms enhances the quality of
instructions and enriches critical thinking skills of the learners (Caner, 2012). And from
the faculty’s perspective, postulate Huang et al., (ibid), BL ameliorates their existing
teaching practices.

When breaking the walls of the traditional teaching/learning environment and
incorporating the ICT’s tools to complement face-to-face sessions, both teachers and
learners could benefit from the characteristics of this new environment. Consequently, a
teaching/learning environment that meets the requirements of the new generation of
learners is provided via a BL. For Dziuban and his associates (2006, p. 204), this new
methodology in teaching and learning responds to what Obliger (2003) and Wendover
(2002) define as the new generation learners (millennials). “These students who are born
after 1980 have grown up with what other generations view as new technologies. This
new generation that is proficient in the use of the new communicative technology often
transpires in college classrooms as slow moving and uninteresting,” explained Dziuban et
al., (2006, p. 204).

The BL approach to course design that brings together the best of both Face-to-Face
and Online strategies creates an innovative and effective learning experience for students.
In a study conducted at the University of South Australia by Zhu (2013), results showed
that despite the fact that online learning facilitates for the participants flexibility in the
access to course components and facilitated their learning to a great extent; however, they
disliked the feeling of isolation during online learning. Additionally, they insisted on the
need of face-to-face interactions with teachers and other students during this online
learning. In other words, all what these EFL students were calling for is a combination
between online and face-to-face learning environment: “Blended learning”.

2.4. The Moodle Platform

Moodle, Modular Object-Oriented Dynamic Learning Environment, is a free and
open-source e-learning platform developed by Martin Dougiamas in 2004. Like any LMS
(Learning Management System), its main target is “to host learning content and facilitate
the implementation of the teaching strategies”, explains Seddiki (2016, p. 460). Moodle
represents the second generation online systems whose main objective is not only oriented
towards the assurance of content delivery from teacher-to-student; they can go beyond
student-to-student communication to teacher-to-teacher as well as student- and teacher-
to-the-future avenues as well, explain Rafaeli et al. (2004, p. 274). As a web-based
learning software, Moodle facilitates the creation of a web learning content where the
learner utilizes the Internet features during his interaction with this content. Moreover,
“Moodle allows teachers to provide and share documents, graded assignments, quizzes,
etc. with students in an easy-to-learn way and to create quality on-line courses” argue
Ajlan and Zedan (2008, p. 58).

With a regard to these characteristics, Moodle can be an appropriate choice in a BL
environment. Nozawa (2011, p. 294-295) considers that an efficient blended learning style
is promoted via Moodle because this latter provides a common e-learning or
communication platform in a multipoint environment (synchronous and asynchronous
communication); allows only students who enroll for a particular course and motivates
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them to present and share their ideas without any hesitation; and provides downloadable
e-documents to students without necessitating printing and shipping them out in advance.
Taking the advantages of Moodle into account while implementing blended learning
programs in higher education would result in an efficient learning environment where all
the factors that may hinder the teaching/learning process such as students’ motivation,
diversity in learning style, ease of access to documentation and many others learning
promoting factors are regarded.

2.5. Moodle- based Blended Learning Design
As Moodle-based learning represents an appropriate e-learning tool for BL environment,
important is the presentation of the main stages of this ICT mode. A good example of
Moodle based BL mode is the one suggested by Haunt Wang and Bingbing Chen in 2010
(Tang, 2013). According to Wang and Chen’s mode, five stages are crucial in BL class
via Moodle.

2.5.1. Preview
During the first phase, explains Tang (ibid, p. 31), learners can login to the Moodle
platform and preview the learning materials: glossary, background, the text...etc. To
facilitate this task for learners, the teacher needs to upload relative documents to the
platform ahead of time for the learners to refer to.

2.5.2. Class Activities
Since a BL approach is not complete without a traditional Face-to-Face instruction,
“reading and speaking activities in the class can be designed to help learners develop their
language skills” argues Tang (ibid).

2.5.3. Online Learning
During this phase, clarifies Tang (ibid, p. 32), “learners can login to the chatting
room of the platform and conduct group learning”. Through the Forum of the Moodle
platform, learners are provided with opportunities to share their learning experiences.

2.5.4. Class Learning and Feedback

Classroom feedback is an essential component in a BL setting. At this level, “after
the class teaching and online learning, teachers should organize students in class and
instruct them to deal with the problems they encounter in the previous stage” postulates
Tang (ibid). In this step of the process, students come to deal with the encountered learning
obstacles where both teacher-to-students and student-to-student feedback contributes not
only in solving learning problems but also allows students to share with each other their
achievement (ibid).

2.5.5. Assignments and Evaluation
Like in any teaching/learning process, evaluating students’ learning represents the
last stage in a Moodle-based BL mode. Online assignments and offline homework help
EFL/ESL learners to strengthen their achievement Tang (2013). According to this scholar,
online learning provides teachers with a more objective way in evaluating their learners’
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learning progress rather than the traditional methods where the results of achievements,
scores, represent the basis in any evaluation. Moodle web-based evaluation permits for
teachers diagnosing how well students’ language learning process is doing.

3. The Study
Starting from the assumption that a BL approach to course design aims to create
innovative learning experiences that involve students in learning situations which compel
them to read, write, listen, speak, and think; this investigation aimed to examine whether
BL is an effective approach in enhancing students’ post reading skills mainly summarizing
and responding via discussing favorite parts or elements of a story. To achieve the study
objectives, two main questions are posited:
o Does the use of blended learning result in a statistically significant difference in
second year EFL learners’ summarizing scores?
o Does the use of blended learning result in a statistically significant difference in
second year EFL learners’ ability to discuss story major theme(s)?
The research questions may be answered if the study examines the effects of Blended
learning instructional approach on reading comprehension skills development mainly
summarizing and discussing story major theme(s). Therefore, two hypotheses are
formulated below:
o When blended learning instruction is applied, it would enhance second year EFL
learners’ summarizing skills.
o When blended learning Instruction is applied, it would enhance second year EFL
learners’ discussion to the story major theme(s).

3.1.Participants

As this research work took place in pre-existing educational settings, where
individual students were assigned to the control or experimental condition, an
experimental study was carried out on a sample of the population selected from second
year university students at the Teacher Training School of Constantine. The rationale
behind selecting second year students was that all the participants have experienced during
first year in the Reading Techniques (RT) subject, reading short texts and manipulating
comprehension strategies mainly scanning, skimming for the main idea, and summarizing.
As the main objective of this subject (RT) in the second year is to develop students’ post
reading skills; second year students are convenient and appropriate to attain the objectives
of this study.

3.2. Procedures

Fifty (50) participants in a pre-existing class joined either the experimental condition
(n=25), or the control condition (n=25). Prior to the beginning of the experiment, the
participants were pretested. During the six weeks of the training, the experimental group
was subjected to a blended learning environment where participants could take advantage
of both a Moodle e-learning platform and in-class reading instruction. The control group,
however, received the reading materials, instruction and feedback through traditional in-
class instruction only. After the experiment, the participants of both groups were post-
tested. To insure the test validity, the pre and the posttest share the same characteristics as
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far as the nature of the text and the type of questions. Both tests used narrative
conversational texts of about the same length “The Chaser™?, and “After Twenty Years™?.
As far as the reading instruction provided, the same category of questions was asked.
During the pretest and the posttest, the participants were asked to read the text carefully,
summarize it using their own words, and then write a response where they discuss one of
the story major themes (see Appendices 1 & 2).

3.2.1. Generating Pre/Posttest Scores
To generate the summary scores along with the students’ responses scores to the
open ended questions, we relied on two scoring rubrics. In evaluating students’
summaries, we utilized a summarization rubric adapted from ReadWriteThink.org, an
affiliate of International Reading Association and National Council for Teachers of
English. Students’ summaries were evaluated according to the clear statement of the plot,
the selection of the essential events, the demonstration of an overall understanding to the
story, and the inclusion of the story elements where a score ranging from 4 to 0 is provided
according to the summary characteristics (see Appendix 3). The four aspects in an
exemplary summary are scored as follows:
» If the student has clearly stated the overall plot of the story, a score of 3 to
4 is given.
« If the student included only the essential events in the summary, then, a
score of 30 4 is provided.
« In case an overall understanding of the story is displayed in the summary,
a score of 3 to 4 is given.
« If the student has included the story elements using his own words, a score
of 3to 4 is given.

Concerning the scoring of the participants’ responses to the open ended questions,
we utilized the rubric provided in the Massachusetts Tests for Educator Licensure (2011,
p. 84). This Scoring Rubric facilitates a better understanding of the characteristics of
strong and weak responses (see Appendix 4). Students’ responses were evaluated by
checking if the purpose of the assignment is achieved, if there is an accuracy and
appropriateness in the application of subject matter knowledge, if the supporting details
are relevant to the topic of the assignment, and if students’ degree of understanding of the
subject matter is manifested via their arguments. A score of 4 to O is provided according
to the students’ manipulation of the previously mentioned aspects in their responses.

3.2.2. Reading Instruction
During the instruction, which lasted for five weeks, all learners in the control and
experimental groups took reading lessons in the classroom in the form of traditional face-
to-face instruction. The difference, however, was in their out-of-class activities. While the
participants in the control group (CG) were assigned printed texts to study, and then write
a summary and a response to the story of the week, the participants in the blended learning

A short story written in 1940 by the British Novelist and Scenarist “John Henry Noyes Collier”.
2/ short story written by O. Henry that was first published in 1906 in anthology “the Four Million”.
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group (BL-G) were involved in e-learning activities via Moodle platform blog
(http://www.elearning.ensc.dz/course/view). They were asked to visit the weblog after
class to do their homework. During e-learning instruction, the users of the blog benefitted
from two modes of communication: live via synchronous technologies, and delayed via
asynchronous technologies. The weekly reading assignments were assumed to be posted
by the participants on the blog. As far as the teacher’s feedback is concerned, the
participants in the control group received it in the classroom; yet, the participants in the
BL condition received it online.

4. Results and Discussion
The collected data of both pre and post tests are analyzed in this section. After
describing statistically, the collected data from the pre-test and the posttest of the two
dependent variables: summarizing, and writing a response, we compare means. As long
as a hypothesis cannot be confirmed just by comparing means, mainly if the difference is
not large, a quantitative analysis is followed. Hence, a t-test analysis is employed to give
more validity to the findings and to reinforce the drawn conclusions.

4.1.1. Research Question 1: Does the use of blended learning result in a statistically
significant difference in second year EFL learners’ summarizing scores?

From the results presented in Table 1, we notice that the mean scores of the CG,

6.68 and BL-G, 6.88 in writing summary pretest, are quite similar with an inconsiderable

difference. The similar remark can be said for SD, Median, and MIN and MAX scores.

However, comparing the means of both groups in writing summary posttest shows that

the mean score of the BL-G 10.06 is higher than the CG, 9, with a noticeable difference.

Slight differences are also spotted for the remaining values: SD, Median, and MIN and

MAX scores. This reveals that the BL-Group divulges an improvement in summary scores

which is not the case of the CG whose scores have slightly increased since the pre-test. To
evidence the significance of this comparison a statistical testing is needed.

Descriptive BL-G CG
Statistics Pretest Posttest Pretest Posttest
N 25 25 25 25
Mean 6.88 10.06 6.82 9
SD 196 275 193 .239
Median 7 10 7 9
MIN 5 8 5 6
MAX 9 12.50 9 12

Tablel. Pre / Posttest Summary Data

Since our work is based on one tailed test, to confirm or refute the stated hypothesis,
the calculated t at 95% (0.05) level of significance must equal or exceed the half of the
critical t. The results from Independent Samples t-test Procedure reveal that the calculated
t with 48 degrees of freedom at 95% (0.05) level of significance equals 2.90 (See table 2).
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CR Mean Difference

N Mean/ Std.error  Student-t DF Sig. (p-
Difference value
Posttest 50 1.06 .365 2.90 48 144

Table 2. Summary Mean Difference between BL-G and C-G in Posttest

Because the value of the calculated t exceeds the value of the critical t(48) 2.90>
1.004, this affirms that the results obtained from this study are confirmed to be statistically
different. Consequently, a statistically significant difference exists between the two groups
in terms of summary scores. Such conclusion reflects the positive effect of the BL
procedure to which the experimental group has been exposed. The research hypothesis
asserting that when blended learning is applied, 2" year EFL learners’ summary scores
increase is thus upheld.

4.1.2. Research Question 2: Does the use of blended learning result in a statistically
significant difference in second year EFL learners’ ability to discuss story major
theme(s)?

From the results presented in Table 3, we notice that the mean scores of the CG,
1.44 and BL-G, 1.36 in writing a response to the story pretest, are quite similar with an
inconsiderable difference. The similar remark can be said for SD, Median, and MIN and
MAX scores. However, comparing the posttest means of both groups in writing a response
to the story shows that the mean score of the BL-G 2.32 is higher than the CG, 1.48 one,
with a noticeable difference. An apparent deviation is also spotted for the remaining
values. This reveals that the BL-G divulges an improvement in story response scores
which is not the case of the CG whose scores have slightly increased since the pre-test. To
evidence the significance of this comparison, statistical testing is needed.

Descriptive BL-G C-G
Statistics Pretest Posttest Pretest Posttest
N 25 25 25 25

Mean 1.36 2.32 1.44 1.48
SD 110 125 116 .148
Median 1.00 2.50 1.50 1.50
MIN 0.50 1.50 0.50 0.50
MAX 2.50 3.50 3.00 3.00

Table 3: Pre / Posttest Response Data
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The results of the Independent Samples t-test Procedure reveal that the calculated t
with 48 degrees of freedom at 95% (0.05) level of significance equals 4.320 (see Table
4).

CR Mean Difference

N Mean/ Std. Student-t DF Sig. (p-
Difference error value
Posttest 50 .84 194 4.320 48 .336

Table 4. Response Mean Difference between BL-G and C-G in Posttest

As the value of the calculated t exceeds the value of the critical t(48) 4.320 > 1.004,
a statistically significant difference exists between the control and the experimental groups
in terms of writing response scores. Such conclusion reflects the positive effect of the BL
procedure to which the experimental group has been exposed. The research hypothesis
asserting that blended learning enhances 2" year EFL learners’ ability to write a story
response enhances is thus confirmed.

4.2 Discussion of the Findings

The purpose of this study was to examine the effect of a blended learning instruction
on EFL learners post reading skills: summarizing and responding to narrative material.
To reach this target, the experimental group received all the instruction via a combination
of two effective modes: face-to-face and online. During the pre-test, both the BL-G and
the CG performed roughly in the same way. Yet, negligible differences were noticed at
the level of the summary and “discuss story major theme(s)” scores. However, in the
posttest, differences were diagnosed in the two dependent variables. The differences in
the summary and the response’s mean scores between the BL-G and the CG were
statistically confirmed. Henceforth, it can be concluded that those who practiced reading
comprehension via a blended learning environment can enhance their post reading
comprehension skills mainly summarizing and discussing one of story major theme(s) in
a written form better than those who receive instruction via the traditional face-to-face
method only. Such findings go in parallel with previous research claiming that that
Blended Learning instruction boosts EFL readers’ comprehension skills (Behjat et al.,
2012; Ghazizadeh & Fetemipour, 2017).

In a study where Behjat and his associates (2012) sought to discover whether
blended learning environments can enhance the reading comprehension skills for EFL
learners, 107 students at the University of Iran were invited to participate in this
investigation. The findings suggested that the combination between the traditional
classroom instruction and the technology one can help learners perform better in their
reading comprehension. These investigators claimed that “online reading encourages
learner's autonomy to read more materials independent of what is presented in the
classroom” (Behjat et al., ibid, p. 112). Similar conclusions were generated through
Yang’s study (2012). In an experimental design conducted on 108 Taiwanese students,
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the results revealed that Blended Learning was effective in enhancing students’ reading
proficiency.

In another study where 60 intermediate Iranian students participated, Ghazizadeh
and Fetemipour (2017) attempted to find out if blended learning has a statistically
significant effect on EFL learners’ reading proficiency. The results confirmed that the
participants who were under blended learning condition performed better than the
participants who were exposed only to a traditional method of teaching reading. Hence, it
was certified that blended learning has a statistically significant positive effect on the
reading proficiency of Iranian EFL learners. Additionally, as “learners can benefit from
the advantages of blended learning as an accelerator of learning to read in second or
foreign language in and outside the classroom” (ibid, p. 612), the researchers
recommended the adoption of blended learning in the English language classes. This is
mainly due; conclude Krasnova and Vanushin (2016, p. 56), to the fact that BL offers EFL
teachers an opportunity to integrate innovative and technological advances of online
learning with interaction and participation of the best traditional practices.

Hence, the implementation of a BL course design is welcomed in the EFL classroom
because the net technology that creates pedagogical opportunities (Hoadjili & Mehiri,
2015) brings to the learner new modes of access to knowledge and information (Ammi &
Immoune, 2018), things that were impractical or even impossible in the traditional
classroom (Hoadjili & Mehiri, 2015). Due to the fact that nowadays EFL students are
perfect manipulators of the internet (Ouahmiche & Boughouas, 2016), they can benefit a
lot from this digital learning that fits their learning styles variation, offers them learning
flexibility, and enables them to get access to an unlimited number of English reading
materials. Yet without a complete loss of face-to-face contact, BL approach creates an
innovative and effective learning experience for EFL students. Accordingly, we
recommend BL reading course because it boosts EFL readers’ comprehension and critical
reading skills, it works as an accelerator of learning to read in second or foreign language
in and outside the classroom, and it encourages learner's autonomy to read more materials
independent of what is presented in the classroom.

5. Conclusion

This paper describes a five-week experimental blended learning study carried out
on second year EFL students at the Teacher Training School of Constantine. The findings
revealed that BL was efficient in increasing post-reading skills particularly: summarizing
and writing a response to the story’s main theme(s). In the light of this study, it can be
concluded that the implementation of instructional practices where the traditional face-to-
face classroom instruction is combined with virtual learning instruction “online” can help
in enhancing post reading comprehension skills because students are provided with more
opportunities to discuss their reading difficulties during group discussions and obtain
individual feedback from their teacher and peers in multiple learning setting (in-class and
at home) and via diverse modes of instruction delivery (face-to-face and online). EFL
learners can reach a better level of expertise in reading comprehension skills if the blended
learning is adopted in English language classes.
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Appendices
Appendix (1):
Pretest
Read carefully the text of the “Chaser”, and then respond to the bellow questions:
Instruction
1. Write a summary to the story
2. Respond to the following questions:
a. How could the old man make enough money to live if he sold his love
potion for only 1$
b. Why did the old man respond for Alan’s “Good Bye” by saying “Au
Revoir”?

Appendix (2): Posttest
Read carefully the text of the “After Twenty Years”, and then respond to the bellow
questions:
Instruction
1. Write a summary to the story
2. Respond to the following: “Does the story have a surprise ending? If so, why were
you not expecting the story to end this way? Would you react the same way as
Jimmy did?”

Appendix (3): Literary Text — Summary Rubric

Examplary Sufficient Partially Insufficient No Response
Response Response Sufficient Response
Response
Clearly states the Clearly states | Overall plot of The plot of the text is
overall plot of the the plot of the | the textis not present
text and provides text, but present, however
several supporting provides only | there is no
events that identify | the problem mention of
the conflict, climax | and solution in | specific events
and resolution the story from the story No response is
given or response

Includes only Includes Includes some Contains irrelevant given does not
important, essential | important relevant events events and details relate to the text
events events but but critical

some might be | information is

missing missing
Demonstrates clear | Demonstrates | Demonstrates Demonstrates little or
understanding of adequate basic no understanding
the story understanding | understanding of

of the story the story
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Briefly states story | Briefly states Includes story Includes exact
elements in own story elements | elements, but language of the text
words in own words | uses the exact that is copied

with some language of the indiscriminately

exact language | text
from the text

Appendix (4): SCORING RUBRIC FOR Open Ended Questions

Score

Score Point Description

The "'4" response reflects a thorough knowledge and understanding of the subject
matter.

* The purpose of the assignment is fully achieved.

* There is a substantial, accurate, and appropriate application of subject matter
knowledge.

* The supporting evidence is sound; there are high-quality, relevant examples.

* The response reflects an ably reasoned, comprehensive understanding of the topic.

The "'3" response reflects an adequate knowledge and understanding of the
subject matter.

* The purpose of the assignment is largely achieved.

* There is a generally accurate and appropriate application of subject matter knowledge.
* The supporting evidence is adequate; there are some acceptable, relevant examples.

* The response reflects an adequately reasoned understanding of the topic.

The "'2" response reflects a limited knowledge and understanding of the subject
matter.

* The purpose of the assignment is partially achieved.

* There is a limited, possibly inaccurate or inappropriate, application of subject matter
knowledge.

* The supporting evidence is limited; there are few relevant examples.

* The response reflects a limited, poorly reasoned understanding of the topic.

The ""1" response reflects a weak knowledge and understanding of the subject
matter.

* The purpose of the assignment is not achieved.

* There is little or no appropriate or accurate application of subject matter knowledge.
* The supporting evidence, if present, is weak; there are few or no relevant examples.
* The response reflects little or no reasoning about or understanding of the topic.

The response is unrelated to the assigned topic, illegible, primarily in a language
other than English, not of sufficient length to score, or merely a repetition of the
assignment.

37




